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Today, interest in single-sex schooling has been reinvigorated by
governors, educators, parents, and students. More single-sex schools
have been established recently. There are several positive effects for
segregating students by gender; for example, single sex schools pro-
vide a better environment for academic performance, character
development, studying with less distraction, and role models.        

 Students who receive single sex education can achieve
higher academic performance. A recent study published by
NASSPE stated: “The National Foundation for Educational Research
was commissioned to study the effect of school size and school type
(single sex vs. coed) on academic performance” and the research
report released on July 8, 2002 stated, “Even controlling for students’
academic ability and other background factors, both girls and boys
did significantly better in single-sex schools than in coed schools.”
This report examined grades 9-12 and included 2,954 high schools in
England, where single-gender public high schools were very popular.
Another large study done in Australia in 2001 spanning six years and
involving 270,000 students and 53 curriculums, reports, “boys and
girls in single-sex schools were more likely to be better behaved and
to find learning more enjoyable and the curriculum more relevant.”
The report concludes, “Evidence suggests that coeducational settings
are limited by their (in)capacity to accommodate the large differences
in cognitive, social and development growth rates of boys and girls
aged between 12 and 16.”

 Single sex education provides more of an environment that
allows students to more freely develop their unique character.
With single sex education boys and girls feel free to explore and fol-
low their interests and talents. Boys at single sex schools will be more
comfortable without the pressure of needing to make a good im-
pression on or worrying about looking foolish in front of their femi-
nine peers, and girls will act more natural and be themselves. There is
an inherent difference between male and female students. When boys
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and girls are taught separately, girls are not afraid to bring up
their ideas even if they are unsure of the answer. On the other
hand, if boys and girls are sitting in the same classroom, boys
react a little more aggressively than girls, wheras girls are used
to being more refined. When boys and girls are taught separately,
they will have equal opportunity to express themselves. A teacher
from Ukiah High School, Ingrid Ehrreich, whom I interviewed
about her experiences in teaching Sheltered Physical Science, said,
“In certain populations, the girls are even more afraid of par-
ticipating with boys around. Boys are far more vocal than girls.
Girls will have less inhibition to talk in a single gender class.
Sometimes, without knowing it, teachers are biased in favor of
calling on boys when girls and boys raise their hands. One re-
port stated, “Boys in single sex classes were more willing to
contribute during lessons and to take risks answering questions.” 

Boys and girls have less distraction in single gender
education. When boys and girls study together, they have more
opportunities for mutual interaction. Once students become
romantically involved, their minds become more scattered and
emotionally unstable. It is even worse if they become sexually
involved, for then not only do they hurt their mind and body,
but also get in trouble with parents and teachers, create social
problems, and often experience tragic outcomes. A story by
Paul Quinlan in “County considers same-sex classrooms” men-
tioned several things that happen in coed classes: “Boys show-
ing off for the girls. Girls flirting with the boys.” These are
“behaviors that would normally be a disruption when I have
boys and girls in the classroom,” according to teacher Kelly
Zimmer at Odyssey Middle School in Boynton Beach, Florida.
For that reason, the school separated girls and boys in different
classrooms. Therefore, compared to their peers in coed classes,
students in a single sex environment are less distracted and con-
centrate better on their studies.

 All-boys or all-girls schools give both genders the op-
portunity to take on leadership roles. Why? Usually, com-
pared to girls, boys usually tend to take the leadership roles and
get more involved in activities in coed schools. As a result, to-
day women still have fewer opportunities than men in the higher
ranks of society. On the other hand, girls in an all-girls setting
have more opportunities to try out various roles and build lead-
ership skills. Boys in an all-boys setting will also play diverse
roles to enrich their experiences.

 Single sex education is one more alternative to be
considered by students, teachers and parents when they
choose a school to enroll in, teach at, or support. From
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students’ perspective, selecting a higher quality of school is their
decisive approach. Students at single sex schools have better out-
comes in academics and character, which raises school quality by
motivating teachers to continue their professional development, have
enthusiastic and positive attitudes, and stay at their posts over the
long term. These good energies will also influence parents to be
more supportive of single sex education.

 Throughout history, the reasons to change the traditional single
sex educational system were to meet the goals of gender equity and
greater economy under the same educational standards. However,
these two reasons no longer are valid. In the article, “County con-
siders same-sex classrooms,” Paul Quinlan reported, “The U.S.
Department of Education recently established regulations that al-
low for single-sex classrooms under certain provisions built into
the No Child Left Behind Act of 2001. Single sex education had
fallen out of favor since the 1972 passage of Title IX, which pro-
hibited sex discrimination in schools.” Besides, a financial analysis in
the article “Single-Sex vs. Coed: The Evidence,” says, “These stud-
ies usually involve no change in resources – the facilities and stu-
dent-teacher ratios are the same before and after the switch”
(NASSPE).

 Critics may point out the single-sex schools in the United States
are overwhelmingly private, and most of the students are from
wealthy families. Socioeconomic status is obviously a factor.
However, the numbers of single-sex schools have increased rapidly.
In the October 2004 issue of  EDUCATION WEEK, Tal Barak
reported, “Ten single-sex schools opened during [the]2004-2005
school year alone, according to the National Association for Single
Sex Public Education, based in Poolesville, Md. There are now 34
public single-sex schools and 113 coed public schools that offer
single-gender classes”. Another related study in the United States, in
“Single-Sex vs. Coed: The Evidence”, Cornelius Riordan showed
that “Girls who attend single-sex Catholic schools typically come
from a lower socioeconomic background than girls who attend
coed Catholic schools. Among boys, Professor Riordan found no
difference in socioeconomic status.”

 Along with this idea, single sex private schools may also pro-
vide scholarship or financial aid for students who are eligible, e.g.
both Instilling Goodness Elementary and Developing Virtue Sec-
ondary (Boys and Girls) Schools in Ukiah, California.    

Opponents may argue that boys and girls at single sex schools
will have less social development because they haven’t adjusted or
been given the chance to interact with the opposite gender. However,
students in adolescent development are very sensitive because they
haven’t totally matured physically and psychologically toward their
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self esteem and confidence. They will be easy distracted or misled by
superficial values if they don’t have better understanding. Regarding this
issue, in a nationwide study in Northern Ireland, Pamela Haag said, “In
the mixed-sex school, physical appearance was the single best predictor
of degree of global self-worth” (qtd. Ericdigest.org).

 In Vajra Bodhi Sea, the founder of  the Instilling Goodness Elemen-
tary and Developing Virtue Secondary Schools explained the reason they
teach boys and girls separately: “If you start having a boyfriend or girl-
friend when you’re too young, you will be hurt. It’s like young sprouts;
if  you harvest them before they have matured, they will be useless, ru-
ined crops. When the desires of lust bloom too soon, each generation is
worse than the last.” (Venerable Hua)

Actually, boys and girls have adequate time in college or even better
in later life to become socially or romantically involved. Moreover, help-
ing students to develop socially through family social activities is a better
alternative since parents or elders are role models who can give proper
guidance.

 Ideally, the general mission for all schools is to educate students to
excel in academics, character, personal integrity and good citizenship.
However, in terms of  these qualities, single sex schools can provide a
better education. 
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